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Resumen 

El sistema educativo en Ecuador ha pasado por transformaciones significativas desde 

las actualizaciones de 2016 en los programas de inglés como lengua extranjera. A pesar de 

estos cambios, muchos docentes continúan utilizando métodos tradicionales que pueden 

reducir la motivación estudiantil. Este estudio explora el impacto del Aprendizaje Basado en 

Proyectos (ABP) en la motivación de los estudiantes en el aprendizaje del inglés. Se empleó 

un enfoque cualitativo con un diseño de estudio de caso, utilizando análisis manual y el 

software MAXQDA para interpretar detalladamente los datos obtenidos de entrevistas, 

grupos focales y observaciones con 23 estudiantes de 5to EGB y su profesor de inglés. Los 

resultados mostraron un aumento significativo en la motivación, con estudiantes más 

comprometidos y activos. El ABP promueve un entorno colaborativo que enriqueció el 

proceso de aprendizaje, integrando diversas asignaturas y metodologías, como el Quichua. 

Tanto el profesor como los estudiantes destacaron el impacto positivo del ABP frente a los 

métodos tradicionales. La implementación del ABP ha demostrado ser una estrategia efectiva 

para mejorar la motivación y los resultados educativos al fomentar un entorno participativo y 

dinámico. 

Palabras claves:  Aprendizaje Basado en Proyectos (ABP), motivación Estudiantil, 

enseñanza del inglés, investigación cualitativa. 
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Abstract: 

The educational system in Ecuador has undergone significant changes, especially 

since the 2016 updates to the English as a Foreign Language (EFL) programs. Despite these 

changes, many educators still rely on traditional methods that may diminish student 

motivation. This study investigates the impact of Project-Based Learning (PBL) on student 

motivation in learning English. A qualitative approach with a case study design was used, 

employing both manual analysis and MAXQDA software for a detailed interpretation of data 

gathered from interviews, focus groups, and observations with 23 5th-grade students and their 

English teacher. The findings revealed a significant increase in motivation, with students 

showing higher levels of engagement and participation. PBL also fostered a collaborative 

environment that enriched the learning process, integrating various subjects and 

methodologies, including Quichua. Both the teacher and students highlighted the positive 

impact of PBL compared to traditional methods. Implementing PBL has proven to be an 

effective strategy for enhancing motivation and educational outcomes by creating an active 

and participatory learning environment. 

Keywords: Project-Based Learning (PBL), student motivation, English language teaching, 

qualitative research. 
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I. Introduction 

Context 

According to Sánchez (2022), Ecuador's 82nd place out of 111 countries in the 

Program for International Student Assessment (PISA) evaluation underscores the numerous 

challenges faced in teaching English as a Foreign language (EFL) over time. One recurring 

issue is that Ecuadorians have a poor degree of proficiency in the language. In this sense, 

Cadena et al. (2018) claimed that one reason for Ecuador's low English proficiency is because 

a behaviorist approach has been applied rather than a socio-constructivist or sociolinguist one 

that contextualizes the issues facing the nation and facilitates learning. This is explained by 

the fact that a socio-constructivist approach teaches based on the learner's context and social 

interactions, whereas the behaviorist approach focuses on establishing behaviors through 

repetition. 

As stated in the curriculum (Ministry of Education, 2016), students are required to 

achieve a level of English proficiency that conforms to the Common European Framework of 

Reference for Languages (CEFR) based on their academic qualifications, ranging between A1 

and B1. Specifically, students are expected to graduate from high school with a B1 level of 

English proficiency. This curriculum for younger students emphasizes the development of 

basic language skills through engaging, age-appropriate activities that build a solid 

foundation.  

According to Gonzalez and Perez (2018), these early stages are crucial, as they lay the 

foundation for future language acquisition. The curriculum outlines a structured progression 

in which children begin with basic listening and speaking tasks at A1 level, gradually 

progressing to more complex language skills. This progression ensures that by the time 
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students reach high school, they have achieved the competencies needed to reach the B1 level 

required for graduation (Ministry of Education, 2016).  

 The Ecuadorian EFL curriculum emphasizes placing students 'at the center of 

learning' and requires the 'development of communicative skills' (Larmer & Mergendoller, 

2015). This learner-centered approach advocates innovative methods that address educational 

gaps and enhance the English language learning experience. Project-based learning (PBL) is 

identified as an effective teaching strategy that meets these needs by engaging students in 

real-world projects (Larmer & Mergendoller, 2015). This approach not only improves 

students' English proficiency, but also fosters critical thinking, collaboration, and 

communication, key competencies captured in the curriculum. According to Larmer and 

Mergendoller (2015), PBL encourages students to take an active role in their learning, leading 

to better understanding and retention of knowledge. In addition, the curriculum aims to 

inspire a passion for language learning through engaging and rewarding educational 

experiences.  

Furthermore, the curriculum seeks to cultivate in children a love of language 

acquisition through stimulating and fulfilling educational opportunities. In order to support 

high-quality education, English instruction methods and resources should be creative, 

entertaining, and, most importantly, student-centered. Integrating PBL into the curriculum 

aligns with these goals by promoting active learning and providing meaningful contexts for 

language use, thereby enriching students' overall learning experience and motivation in 

English language acquisition. This can benefit children because it can increase creativity in 

the teaching-learning process, considering motivation, entertainment and self-accomplished 

goals for the project. 

Diagnosis of the situation 
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In some Ecuadorian schools, despite significant changes made to educational 

programs in 2016, including the introduction of the “Communicative Language Teaching 

(CLT)” approach to teaching “English as a foreign language (EFL)”, many English educators 

continue to use traditional teaching methods (Ministry of Education, 2016). Research by 

Villafuerte et al. (2018) indicates that traditional approaches continue to prevail in practice, 

despite the fact that the 2016 reforms aimed to encourage more interactive and learner-

centered teaching methods. This persistence of traditional methods suggests that the intended 

shift towards more modern educational practices has not been fully realized.  

Calle et al. (2012) observed that despite the mandate of the Ministry of Education of 

Ecuador to implement a curriculum with a communicative approach, teachers persist in using 

traditional teaching strategies. Certain traditional strategies in Ecuadorian schools, such as 

teacher-centered instruction, a heavy reliance on grammar and translation methods, and 

limited use of the foreign language for communication, have been observed. These methods 

may hinder students' progress in acquiring English language skills (Villafuerte et al., 2018). 

Research indicates that these practices can impede effective language development by not 

fostering meaningful language use and communication (Ministerio de Educación, 2016).  

Similarly, Ortega et al. (2019) noted that teachers primarily rely on the translation 

technique to teach aspects such as grammar and vocabulary. Both teachers and students 

engage in translating aloud, following an instructional approach known as the Grammar-

Translation Method. The findings from both studies conducted in different years indicate a 

persistence in the use of traditional teaching approaches in the Ecuadorian educational 

context. Both Calle et al. (2012) and Ortega et al. (2019) observed that pedagogical strategies, 

such as an emphasis on translation and a lack of utilization of the foreign language as a 
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medium of instruction, remains prevalent despite efforts by the Ministry of Education of 

Ecuador to promote a communicative approach in the curriculum.  

Particularly, these traditional classrooms do not address the needs and potentials of 

today's education, instead focusing solely on traditional duties and insufficient application of 

active learning (Vonkova & Moore, 2021). Conventional educational techniques may fall 

short of developing the important skills and competences required for language development, 

including communication, creativity, and critical thinking. 

Due to the introduction of new curricula at various institutions, particularly since the 

2016 education reforms, which aim to equip students with the necessary skills to succeed in 

their careers, there has been a continuous need for English teachers at all levels of education, 

from primary to tertiary. As a result, the demand for qualified English teachers has been 

steadily increasing. Furthermore, English has been established as a crucial language in all 

human domains. To better meet the demands of students and society, educators, institutions, 

and curricula have undergone changes that have improved the experience of learning a new 

language (Lamb, 2017). 

Specifically, one pedagogical factor has been considered in all of these curricular 

changes. The motivational factor, which is classified as a social aspect, is primarily interested 

in and out of the classroom setting.  Motivation is essential for teaching a new language in all 

levels of the educational system, including primary, secondary, and higher school. In 

elementary education, motivation is critical because it builds the groundwork for lifelong 

language learning by stimulating interest and a positive attitude toward language acquisition 

(Sigalingging, Nababan, Putra, & Nababan, 2023). All of these are related to the decision-

making process for material selection, assessment type, and technology to be applied 

(Dornyei, 2015). 



10  

____________________________________________________________________ 
 
Trabajo de Integración Curricular                                                                      Maria Belen Auquilla Villa 
                                                                                                                                 Janneth Marisol Yanza Yanza  

 

The lack of adaptation of educational practices in some Ecuadorian schools, where the 

traditional classes are prioritized over meaningful use of the English language, has generated 

a loss of interest in students (Cadena et al, 2018). The absence of pedagogical approaches that 

foster communication, creativity and critical thinking contributes to this disconnection with  

the learning process. Yamasque-Martínez and Castillo-Mazón (2023) suggest reviewing and 

adjusting teaching practices to increase student motivation and involvement. As a result, it is 

critical to examine and adapt teaching practices to increase student motivation and 

engagement. 

 In the School of Innovation of the National University of Education (UNAE) in 

Azogues-Chuquipata, an innovative project implemented by the U.S. Embassy is currently 

underway, with the support of the National University of Education (UNAE), Yachay Tech 

University, the University of the Armed Forces (ESPE), the Central University of Ecuador 

(UCE) and the Pontifical Catholic University of Ecuador in Ibarra (PUCE-Ibarra), as well as 

the participation of public and private schools. The project, entitled 'Promoting Urban 

Agriculture in Schools and Home Backyards through the PBL Approach in English Classes', 

aims to incorporate environmental topics such as urban agriculture and product tracing in 

English classes using the Project Based Learning (PBL) methodology. 

This program endeavors to establish a continuous professional development program 

for English teachers, enabling them to integrate language use with urban agriculture 

cultivation and production. Moreover, it seeks to ensure food security, nutrition, and 

sustainability in urban settings through localized food cultivation in school premises and 

home backyards. Furthermore, the program seeks to meet the Ministry of Education's 

requirement to supplement the reduced number of hours allocated to English classes through 

the creation and implementation of projects. 
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Even though the program is being implemented in various cities, including Quito, 

Ibarra, Riobamba, Azogues, and Cuenca, this research project focuses on the Innovation 

UNAE School in Azogues-Chuquipata. The project's methodological approach encompasses 

the continuous professional development of English teachers, the integration of content and 

English through PBL lessons, and project implementation. 

This study aims to examine how Project-Based Learning (PBL) enhances student 

motivation in the process of learning English at Azogues-Chuquipata's Innovation UNAE 

School. The decision to implement the PBL approach is not driven by a problem, but rather 

by a desire to innovate in teaching to create an engaging and captivating learning 

environment for students. This approach incorporates elements of playfulness, making 

learning more enjoyable and meaningful. 

Importance of the Study 

This study holds significant importance in addressing the issue of student motivation 

in English language learning. Despite efforts to implement communicative approaches, 

traditional teaching practices persist in some Ecuadorian schools (Villafuerte, Pérez, Boyes, 

Mena, Pinoargote, Riera, Soledispa, & Delgado, 2018). This highlights a crucial gap in 

adapting teaching methods to meet students’ needs. The lack of focus on communication, 

creativity, and critical thinking has resulted in waning student interest and motivation, 

impacting their engagement and academic performance (Mughrabi, 2021). Therefore, this 

study not only provides a clear understanding of the challenges faced in English language 

teaching in Ecuador but also emphasizes the urgent need to revise teaching practices to 

enhance student motivation and engagement. 

Examining the implementation of Project-Based Learning (PBL) at the “Escuelita de 

Innovación UNAE” is essential for several reasons. Firstly, PBL focuses on active student 
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engagement in their learning, which can lead to greater intrinsic motivation (Mughrabi, 

2021). This methodology enables students to participate in significant and relevant projects 

that connect English language learning with real-world practical situations. The significance 

lies in motivating fifth-grade students to learn English more actively and wholeheartedly, 

which can result in a better mastery of the language and increased confidence in their English 

communication skills. This proficiency is essential in an increasingly globalized world, where 

English proficiency opens doors to educational, employment, and social opportunities. 

By analyzing the implementation of PBL, we can explore whether this methodology is 

truly enhancing students' motivation towards learning English. This provides valuable 

insights into the effectiveness of this methodology within the specific context of the 

“Escuelita de Innovación Unae”, informing future decisions regarding educational program 

design and improving the standard of English language instruction both here and in other 

educational institutions. Furthermore, demonstrating that there are effective methodologies to 

motivate students to learn English beyond traditional tasks and oral presentations can inspire 

other institutions to adopt more innovative and student-centered approaches in their English 

language teaching. 

To talk about feasibility, it must be considered that access to classrooms and 

participants is crucial, for this reason the respective permissions are needed. Also, adequate 

time and resources have been considered by the researchers to achieve their goals, 

considering the logistics and scheduling for interviews, focus groups and observations. It is 

considered in general that it is feasible because researchers have considered these aspects to 

develop their investigation. 

Main Research Question 
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How does Project-Based Learning (PBL) foster students' motivation in the English 

learning process? 

General Objective 

To analyze how Project Based Learning (PBL) fosters students' motivation in the 

English learning process. 

Specific Objectives 

1. To explore how the use of PBL activities influences students’ engagement and 

interest in learning English. 

2. To compare the perceptions and experiences of both teachers and students 

regarding the implementation of PBL in the English classroom. 
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II. Literature Review 

Previous Research 

The previous section provided a comprehensive literature review on the global 

application of project-based learning (PBL), focusing specifically on its use in Ecuador and 

Latin America. This section looks at the theoretical foundations, instructional strategies, and 

empirical data supporting the efficacy of PBL in order to examine and summarize the present 

level of knowledge in this area. It does this by exploring the body of research on PBL in order 

to find gaps in the field and provide the foundation for the contribution of the current study to 

Latin American education, specifically in the Ecuadorian setting. 

To begin with, Almulla (2020) aimed to enhance the effectiveness of the PBL 

approach in actively involving students in their learning and incorporating PBL-focused 

literature for educational purposes. Therefore, to evaluate the influence of the PBL method on 

student engagement, the study aimed to examine its effects on collaborative, disciplinary, 

interactive, and authentic learning. A questionnaire was distributed to 124 instructors utilizing 

the PBL approach, serving as the main tool for data collection in the research project. The 

results were obtained using structural equation modeling (SEM), a quantitative research tool. 

The PBL approach was shown to have a strongly correlate with genuine learning, discipline 

topic learning, interactive learning, and collaborative learning—all of which increased student 

engagement. It aligns with this investigation, because teachers should support and encourage 

using the PBL method as a teaching tool for students. 

Then, Shin (2018) conducted a study aimed at exploring the impact of project-based 

learning on students' motivation and self-efficacy within an English learning environment. 

The study involved a video production project that required students to work collaboratively. 

It was carried out with 79 students taking a general English course as a three-hour elective. 
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Measurement tools, including questionnaires on English learning motivation, self-efficacy, 

and participation in project-based learning, were utilized. The findings indicated that the 

project had a notable effect on enhancing students' motivation to learn English. The results 

confirmed that project-based learning significantly boosts students' motivation and self-

efficacy in learning English. These outcomes align with the hypothesis that project-based 

learning enhances students' motivation and their ability to collaborate effectively. Their 

results are important to this investigation because it is noticeable how PBL increases 

collaboration and motivation in students. 

Finally, in Ecuadorian context, in the context of English learning, Taipe (2023), aimed 

to enhance oral proficiency through the implementation of the Project-Based Learning (PBL) 

approach at the Technical University of Cotopaxi's Language Center. The present study 

employed a qualitative action research methodology, it was implemented for seven weeks. By 

using an instrument to measure the speaking skills and the motivation, it was possible to 

comprehend how the students felt about and responded to the technique. Their comments 

helped identify implementation issues and quickly alter them for the next time. Twenty-four 

students, ages between 20 and 24, were working at the Language Center at the B1 level 

participated in this study. With project-based learning, students were actively engaged in 

learning how to solve problems. They worked independently, and a review of the literature 

before the project-based learning phases were introduced into the classroom allowed for an 

understanding of how this methodology can help students improve their speaking abilities. 

The study made by Taipe (2023) shows how PBL increases problem-solving skills, 

collaboration and other benefits considering different ages, for example youths, in this case. 

Finally, it must be said that all these previous studies have an impact in this 

investigation since they give different approaches of interest that are part of this research. For 
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example, some include motivation, challenges, and social skills development, which are all 

included together in this investigation to determine how students engage using or practicing 

this approach in a classroom.  

Theoretical framework  

Theoretical framework based on the next theories are important to develop the 

meaning of the study, since they show a perspective of how PBL is done. Furthermore, they 

connected with PBL and how motivation is increased because of it, and how motivation is 

divided into intrinsic and extrinsic. 

Constructivism 

The constructivist method has its roots in the writings of psychologists Lev Vygotsky 

and Jean Piaget, who both highlighted the value of experience-based learning. Piaget's theory 

of cognitive development posits that individuals actively shape their perceptions of reality 

through interactions, experiences, and reflective thinking. According to Vygotsky's theory of 

socio-cultural development, social interactions are crucial for cognitive growth and for 

supporting pupils as they pick up new abilities. With the constructivist method, educators 

create tasks and evaluations that engage students with real-world tasks (Sharma & Shukla, 

2023). 

This philosophy of learning is ingrained in trainees' minds by their experiences 

gathered from the outside world. Similarly, every student develops their own rules and 

conceptual frameworks for understanding and analyzing such experiences (Nagowah & 

Nagowah, 2009). Constructivist ideas place a strong emphasis on how students actively build 

their knowledge and comprehension. Constructivism contends that for language acquisition to 

take place, pupils must have the chance to interact with authentic language and have 

meaningful conversations. By fostering a learner-centered atmosphere that promotes 
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cooperation, introspection, and practical experiences, teachers can help students learn English 

(Calle, 2023). 

Mohammed and Kinyo (2020) explain that constructivist learning theory refers to an 

educational approach that empowers students to direct their own learning and "construct" 

knowledge and skills through meaningful interactions. This educational philosophy is based 

on the notion that every student creates their own understanding by reflection and experience. 

Rather than just receiving information from a teacher or other sources, learners actively 

develop their own understanding. Constructivism is centered on exploration, which is an 

essential component of learning. As learners take in new information, they connect it with 

their existing knowledge and experiences (Nagowah & Nagowah, 2009). 

Because students acquire knowledge in two distinct ways, the constructivist theory of 

learning emphasizes the importance of social interaction in the learning process. These two 

ways are: (a) Assimilation: When learning occurs, students absorb information from their 

surroundings and incorporate it into their prior knowledge; and, (b) accommodation, which is 

the process by which students modify their prior knowledge in light of fresh information or 

experiences (Calle, 2023). 

Learning by doing 

According to Reese (2011), “learning by doing” refers to gaining knowledge from our 

own experiences and deeds as opposed to attending lectures, performances, and presentations 

others give. Developing sensory touch with the results of doing is vital because, in classical 

psychology, "direct experience" is defined as mental contact with mental processes by 

introspection. Dewey argued that education should be relevant and applicable to students' 

everyday lives, allowing them to apply what they've learned in real-world situations. He 

believed that learning is most effective when students actively participate in practical 
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activities, problem-solving tasks, and real-life experiences. Dewey's approach emphasizes the 

importance of hands-on learning in developing critical thinking, problem-solving abilities, 

and practical skills (Calle, 2023).  

Project-based learning (PBL) in education 

While the PBL method does not have a single, precise definition, proponents 

generally agree on a few core elements (Larmer & Mergendoller, 2015). The PBL method is 

characterized by active student involvement and collaborative learning, making it a widely 

used approach that emphasizes cooperation and research-based learning. PBL students 

frequently work together to address a problem, develop a product for a particular market, and 

evaluate both the project and the development process (Kokotsaki et al., 2016). PBL method 

effectively cultivates 21st-century skills by promoting critical thinking, problem-solving, 

communication, media literacy, collaboration, leadership, teamwork, innovation, and 

creativity (Häkkinen et al., 2017). All these references notice that PBL can be an approach 

that could help to develop motivation on EFL learning, since it increases interpersonal 

communication and team work, as an example. That is the reason why it has been taking into 

consideration to make this study. 

Studies examining the impact of the PBL strategy on students have found that it 

boosts academic performance, enhances problem-solving abilities, and fosters a positive 

attitude towards the teaching profession. Additionally, formative assessment plays a crucial 

role in helping students clarify their learning objectives, which in turn can enrich their 

learning experiences (Ljung-Djärf et al., 2014). This is why students benefit from cooperative 

learning in general. This involves enabling students to tackle complex topics, engage in 

discussions on persistent issues, develop suitable solutions, select projects, analyze patterns, 

assess and revise their work, and ultimately produce a comprehensive outcome (Almulla, 
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2020). So, cooperative learning under the light of PBL in this study, can benefit students not 

just increasing their motivation, but also generating a critical thinking and developing better 

group skills. 

Tsybulsky and Muchnik-Rozanov (2019) state that the PBL approach requires 

collaboration between two or more instructors at a specific level in the design, 

implementation, and assessment of a course. This partnership mainly involves sharing 

expertise and engaging in reflective discussions. Almulla (2020) found that the PBL approach 

provides novice educators with valuable and engaging learning experiences that contribute to 

their professional and personal development. Collaboration within a team allows educators to 

exchange knowledge across various disciplines, transforming them from 'expert learners' into 

'experts'. Teachers and students may experience a process of discovery in the classroom when 

they collaborate. 

Likewise, PBL can benefit teachers by offering enhanced professional learning 

opportunities (such as educational skills), emotional and professional support, and personal 

development, including increased confidence (Simons & Baeten, 2016). As argued by 

Wassell and LaVan (2009), they can evaluate their methods through learning through contact 

and trade experiences. Notwithstanding these, instructors who collaborate in groups succeed 

better than those who work alone. Peer support leads to improved performance for instructors 

(Tsybulsky & Muchnik-Rozanov, 2019). So, in the PBL process, mentors play a vital role. 

Principles of PBL and its importance in education 

PBL seems to be a good fit for the practice-building process in education because it 

fosters in students the qualities needed to meet the demands of their field of study, such as 

building a broad and adaptable knowledge base, developing efficient problem-solving 
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techniques, cultivating a self-directed lifelong learning mindset, becoming productive team 

players, and developing an innate desire to learn (Lombardi, 2019). 

Although PBL aims to foster specific student attributes, it should be highlighted that 

there is not a single accepted method for putting it into practice (Lombardi, 2019). There is 

also disagreement about whether there should be a single PBL type or several different 

varieties (Servant‐Miklos et al., 2019).  

Although there may be several PBL models, the following lists some of the most often 

discussed aspects of PBL: 

1. The characteristics of the issue. The nature of the problem(s) and the context in 

which they arise are essential components of PBL. Framing suitable issues is one of the 

trickiest parts of PBL, as the caliber of the challenge significantly affects the caliber of the 

PBL learning process and results. Many aspects of the problem need to be considered when 

deciding what might constitute an appropriate problem. These aspects encompass the 

problem's framework, the problem-solving methods to be used, the importance of the context, 

the complexity of the problem, the reasoning patterns required, and the level of abstraction of 

the problem (Smith, et al., 2022). 

2. If students are to acquire the desired qualities outlined above, the context in which 

issues are posed is vitally crucial. To select and implement effective and meaningful 

strategies, as well as to explore and evaluate different potential solutions, problems set within 

rich and relevant learning contexts require thorough and deep thinking. By providing 

possibilities for cooperation, the utilization of rich and relevant learning settings also helps to 

instill an innate motivation in students to address these issues. Intrinsic motivation is also 

likely to rise when students collaborate on solving relevant problems that connect to their 
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local, national, or international contexts. Such challenges may resonate more deeply with 

students' values and beliefs (Wilson, 2021). 

3. The incorporation of many topic areas. Multiple kinds of knowledge, skills, and 

talents will inevitably be needed to comprehend and solve problems given in rich and relevant 

settings. Educators should encourage students to explore resources and information across 

various disciplines or subjects. A more complete grasp of the problems at hand and the 

creation of more vital solutions are the result of carefully studying various points of view 

(Savery, 2019). 

4. A method focused on the learner. In keeping with the teacher's guiding role, pupils 

need to be ready and equipped to assume accountability for their education. Motivation and 

ownership of the problem increase when learners take charge of their own learning process 

and the material being studied. Additionally, learners should be able to express their existing 

knowledge and identify what they still need to learn.  This entails students taking ownership 

of their obligation to find pertinent information and share it with the group to assist in 

formulating a workable solution (Lombardi, 2019). 

5. Teachers serve as mentors or learning process facilitators. A teacher's role changes 

to that of a guide or facilitator in order to establish rich learning environments that emphasize 

active and self-directed learning. This involves assisting, modeling, monitoring, and assessing 

learners progress via the PBL process (Leary et al., 2019). As a result, teachers are expected 

to demonstrate expert thinking through metacognitive modeling with pupils working in 

mostly autonomous small groups. Teachers must "guide, probe, and support students' 

initiatives" instead of just imparting knowledge or offering answers (Wilson, 2021). 

Motivation in EFL 
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In EFL/ESL learning motivation research, Self Determination Theory (SDT) is the 

most often used framework (Vonkova et al., 2021). Ryan and Deci (2017) describe the Self-

Determination Theory (SDT) framework as dividing motivation into three primary types: 

intrinsic, extrinsic, and amotivation. These categories are based on the level of autonomy or 

control in an individual's behavior regulation. Among these, intrinsic motivation is the most 

self-determined, involving a sense of fulfillment and alignment with one’s inner self. 

Amotivation, often known as acquired helplessness, is the absence of motivation for a certain 

activity (Tanaka, 2022). According to L2 motivational research, there are three forms of 

extrinsic motivation: identifiable, introjected, and external regulations. Extrinsic motivation is 

a synonym for externally controlled motivation (Tanaka, 2023). 

The most self-determined regulation is identified regulation, which is based on how 

much people value and consider certain activities. External regulation denotes motivation 

governed by outside variables like grades, whereas introjected regulation describes 

motivation regulated by preserving self-worth. Autonomous motivation is defined as 

motivation that is wholly or significantly consistent with one's inner self, such as intrinsic 

motivation and recognized regulation. Controlled motivation refers to both imposed and 

external regulations, where behavior is regulated by external pressures or rules imposed from 

outside (Ryan & Deci, 2017). 

Greater self-determined, autonomous motivation is essential for achieving better 

outcomes in various areas, as self-determination is a core principle of the theory (Ryan & 

Deci, 2017).  Previous research has highlighted the benefits of autonomous motivation, 

including intrinsic motivation and identified regulation, for second language learners across 

various contexts. These benefits encompass learning outcomes, self-evaluation and self-
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confidence, intention to persist and motivational intensity, willingness to communicate, and 

overall engagement (Tanaka, 2023). 

Alternatively, amotivation results in adverse outcomes, including lower learning 

outcomes, lower self-evaluation, higher anxiety levels, and diminished motivational intensity 

and persistence. Though not as strongly as autonomous motivation, external regulation has 

sometimes been associated with positive outcomes in cases of controlled motivation (Tanaka, 

2023). Additionally, in some circumstances, introjected regulation had unfavorable effects. 

Nevertheless, introjected and, or external regulation generally has little bearing on results, 

such as learning outcomes, self-evaluation, intention to persist, and motivational intensity 

(Ryan & Deci, 2017). 

Motivation is a crucial factor in students' learning processes. Seven (2020) identifies 

two key components of motivation: the learner's sense of purpose and their attitude towards 

learning. When the learner values the knowledge being acquired, learning happens naturally, 

without any external pressure to do so. In that sense, as long as this study can think in the 

relation to increase the motivation of PBL in EFL learning, it is considered that it is a useful 

strategy. That being said, it could have, accordingly to the literature mentioned above, that 

motivation and PBL can be related while establishing a connection between social skills, 

emotional regulation, intrinsic and extrinsic motivation, among others. 

Intrinsic motivation 

Intrinsic motivation, as a motivational orientation, encompasses the way students feel 

toward the language, their objectives and goals for learning, their feelings, their aspirations, 

and so on (Ai et al., 2021). Individuals with intrinsic motivation have innate enthusiasm and 

fulfillment (Ryan & Deci, 2017). They engage in an activity to achieve self-sustaining 

pleasures such as enjoyment, curiosity, challenge, or the advancement of skills and 
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knowledge (Ushioda, 2019). Lee et al. (2010) also proposed that intrinsic motivation includes 

components such as goal orientation, seeking adventure and novelty, striving for excellence, 

pursuing understanding and improvement, and feeling enthusiastic about task involvement. 

To sum up, intrinsically motivated learners possess an inherent and genuine enthusiasm for 

learning, which brings them joy and satisfaction throughout the process. 

With its multiple traits, the intrinsic drive is considered by many scholars to be a 

dynamic phenomenon. Schunk et al. (2008) describe intrinsic motivation as being 'time and 

context-dependent.' Numerous studies have revealed that as pupils become older and go into 

higher grades, their intrinsic drive decreases. When compared to learners with lesser 

motivation, highly motivated learners are more likely to be willing to learn, work harder, and 

enjoy learning more, which makes intrinsic motivation a crucial factor in learning compared 

to extrinsic incentives. As a result, their academic performance is higher. 

Moreover, Marszalek et al. (2022) claimed that learners' attempts to acquire the 

language are sustained and SL/FL (second/foreign language) acquisition is enhanced by 

intrinsic motivation. Ryan and Deci (2000) found a positive correlation between intrinsic 

motivation and higher levels of learning and creativity. Wu (2003) added that successful 

language learners who have achieved greater academic success often also exhibit higher 

confidence in their abilities and better control over their learning process.  As a result, 

effective language learners show more internal drive and a more vigorous enthusiasm for 

learning. As a result, it is believed that intrinsic motivation and learning accomplishment 

have a contemporaneous and synergistic relationship (Shan, 2020). 

Extrinsic motivation 

The need for an external reward, or environmental energizer like food, money, or 

recognition, is what drives extrinsic motivation. It might also be motivated by a want to 
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escape punishment (Rehman et al., 2023). Four categories may be used to categorize extrinsic 

motivation: integrated regulation, identity regulation, introjected regulation, and external 

regulation (Gardner R. C., 2010).  

When it comes to internalization and integration into people's perceptions of 

themselves, several forms of intrinsic drive vary from one another. The most constructive 

type of extrinsic motivation is external regulation, which forces students to take action to 

benefit from incentives or stay out of trouble. Put differently, extrinsic motivation is 

described as a collection of actions dictated by impersonal resources like expenses or interests 

(Rehman et al., 2023). 

Manninen et al. (2022) state that integrated regulation is the most self-determined 

form of extrinsic motivation. It happens when a person fully integrates identification 

restrictions into who they are. Integrated regulation matches regulating techniques to an 

individual's wants and beliefs (Ryan & Deci, 2017). According to Noels et al. (2003), 

motivation describes situations in which people behave without thinking through the 

implications of their choices or when they act without considering the link between their 

actions and the expected outcomes. In psychology, self-determination theory is a significant 

motivation paradigm (Ryan & Deci, 2017). Consequently, its tenets have proven helpful to 

L2 researchers exploring motivation in the L2 learning industry. 

Theoretical frameworks of motivation in language learning 

The majority of students take English classes because they think it will help them in 

some manner. To complete particular educational criteria, go overseas, or meet more people 

via the use of English, they wish to make more money. Students will not succeed in their 

attempts or goals of learning if they lack sufficient motivation. Motivation is a crucial 

element in the practical study of language acquisition, alongside the influence of linguistic 
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aptitude and cognitive ability. It is considered goal-oriented and is characterized by positive 

attitudes toward learning a language, effort, and a strong desire to achieve language 

acquisition goals (Mehmet, 2020). 

Motivation plays a significant role in language performance, particularly in terms of 

the language's knowledge structure and linguistic outcomes. For instance, vocabulary, 

grammar, pronunciation, and the four fundamental language abilities of reading, writing, 

listening, and comprehending (Gardner R. C., 2010). 

Language learning motivation has long been recognized as a crucial concept in second 

language acquisition, capturing the attention of researchers globally for over 60 years 

(Ushioda, 2019). Researchers have examined two primary models to gain insight into 

language learning motivation: Gardner's socio-educational model (Gardner, 2010) and 

Dörnyei's L2 Motivational Self System (Dörnyei & Ryan, 2015). According to Ryan and 

Deci (2017), Gardner's model provides socio-psychological perspectives on contextual 

factors and social group motives, while Dörnyei's model offers a cognitive framework suited 

for learner-based, classroom-oriented research (Pei & Zhang, 2023). 

Factors influencing motivation in language learning 

Research has shown that various external factors, such as goal-setting, age, gender, 

incentives, and feedback, significantly impact learners' motivation. Therefore, to develop 

effective language learning programs that boost learners' motivation and ultimately improve 

their language proficiency, teachers must consider these theoretical perspectives and external 

influences (Miao & Wang, 2023). 

Learners' willingness to participate in language acquisition is greatly influenced by 

their attitudes regarding a language and culture. Students who hold a positive attitude toward 
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the language and its associated cultures are more likely to be motivated to invest time and 

effort in achieving fluency.  The study by Calafato (2020) provides insight into how attitudes 

might affect motivation to learn Arabic, for example. 

Students' motivation to study a language may be strongly impacted by their perception 

of its utility. Learners who perceive any language as a valuable one that might augment their 

personal or professional prospects are likely to exhibit greater motivation toward acquiring 

the language. Numerous research have investigated how different teaching philosophies 

affect language learners' motivation. Lorenza (2022) highlighted that to attain the best 

learning outcomes, teachers of second or foreign languages must make every effort to 

motivate their pupils. 

Motivation and Engagement in Project-Based Learning in EFL 

Relationship between PBL and student motivation 

Project-based learning (PBL) stands out as an innovative strategy to address the 

problem of student motivation and engagement in education. Bradford (2005) highlighted the 

detrimental impact of lack of encouragement, which contributes significantly to high dropout 

rates. Similarly, Bridgeland et al. (2006) found that nearly half of the students who left high 

school cited boredom as the main reason for their departure. In response, educators have 

increasingly adopted Project-Based Learning (PBL) as a strategy to address boredom and 

reengage student motivation. 

To understand why PBL has a positive impact on student motivation, it is essential to 

delve into the mechanisms of motivation itself. Barkley (2010) and Cooper et al. (2011) 

categorize motivation into two types: intrinsic and extrinsic. Intrinsic motivation stems from 

personal interest and enjoyment in an activity, while extrinsic motivation is influenced by 
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external factors such as rewards or recognition. Cooper et al. (2011) further highlighted that 

participation in activities aligned with personal interests leads to higher motivation. 

PBL aligns well with intrinsic and extrinsic motivational factors by offering students 

opportunities for autonomous and authentic project-based tasks. These projects are crafted to 

be engaging, relevant, and personally meaningful, addressing students' varied interests and 

learning styles. By involving students actively in tackling real-world problems, Project-Based 

Learning (PBL) promotes a sense of ownership over their educational journey, which 

enhances intrinsic motivation (Ryan & Deci, 2000). 

Impact of PBL on student engagement in language learning 

Research into the impact of Project-Based Learning (PBL) on student engagement in 

language learning has yielded valuable insights. Lee and Brown's (2018) study shed light on 

how PBL methodologies affect student engagement in language acquisition, emphasizing the 

role of authentic and meaningful tasks in sustaining motivation. Park and Kim (2015) also 

investigated the impact of Project-Based Learning (PBL) on language learning motivation, 

emphasizing its ability to encourage active participation and spark interest among students. 

Additionally, PBL has been shown to enhance student engagement through 

collaborative learning experiences. Smith and Johnson's (2019) meta-analysis emphasized the 

motivational benefits of collaborative project work, underscoring the importance of teamwork 

and peer interactions in fostering a supportive learning environment. Chen and Patel (2016) 

further explored the motivational aspects of collaborative problem-solving within PBL 

settings, demonstrating the beneficial effects of group dynamics on student motivation and 

engagement. 

Foreign language learning in children  
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Assimilation and accommodation are the two ways that activity can lead to growth, 

according to Piagetian psychology. While accommodation entails the kid making some sort 

of adjustment to environmental elements, assimilation occurs when activity occurs without 

any change to the youngster. These two adaptive mechanisms occur concurrently despite their 

fundamental differences. Although assimilation and accommodation are adaptive behavioral 

processes, they eventually transform into cognitive processes. Under the umbrella term 

"restructuring," which describes the reorganization of linguistic representations in the mind, 

accommodation is a crucial concept in second language acquisition (Cameron, 2001). It will 

come up again when we talk about how grammar develops. 

According to Piaget, a child's thought process progresses from a foundational stage of 

formal, logical thinking to a final stage of growing knowledge and intellectual abilities. 

However, the child goes through several stages as a result of some basic alterations that 

interrupt their steady growth. The youngster is capable of some kinds of thinking at each 

stage but not others (Chanifa et al., 2020). Specifically, it is believed that children cannot 

acquire the Piagetian end-point of development thinking, which involves manipulating formal 

abstract categories through logical rules, until they are at least 11 years old (Sun, 2023). 

Vygotsky places a different emphasis on language and other people in the child's 

environment than Piaget does in his development theories. While Vygotsky's theory is most 

recognized today for its emphasis on the social, and contemporary advancements are 

sometimes called "sociocultural theory," he did not disregard the individual or the evolution 

of human cognition. It is believed that a child's initial language development in the second 

year of life causes a fundamental change in cognitive development. By using words as 

symbols, language gives a kid a new tool, creates opportunities for new activities, and 

organizes information (Sun, 2023). 
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Little ones frequently engage in what is known as "private speech," which is talking to 

themselves and organizing themselves while they play or complete activities. As they get 

older, children speak less and less out loud and learn to distinguish between inner speech—

which still plays a significant role in regulating and managing behavior—and social speech 

for other people. When faced with a challenging activity, such as figuring out how to go to a 

new location, adults may speak out loud, verbalizing to aid in their thought processes and 

memory: “At the roundabout, turn left and then right” (Cameron, 2001). 

III. Methodology 

Research Paradigm 

This study employs an interpretive research paradigm to better understand the 

subjective experiences and views of both teachers and students on the impact of Project-

Based Learning (PBL) on student motivation during the English learning experience. In 

contrast to positivism, which regards people as passive responses to society influences, 

interpretivism maintains that individuals are aware beings with agency (Alharahsheh & Pius, 

2020). This perspective emphasizes the complexities of human behavior, recognizing that 

individuals within a community have varied motivations and interpret the same "objective" 

reality in different ways. Prior to the advent of positivist sociology in the early nineteenth 

century, several disciplines, including anthropology, sociology, psychology, linguistics, and 

semiotics, used interpretive approaches centered on comprehending meaning and context 

rather than just observable phenomena. 

Interpretivists acknowledge the existence of an external world but contend that reality 

cannot be discovered independently. They believe that all study is shaped and impacted by 

the researchers' prior beliefs and perspectives, in contrast to the positivist approach to 

sociology. The interpretation of concepts, methods, and data in research is reliant on 
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academic experts' collective understanding, making it a socially constructed activity. This 

suggests that things do not arise spontaneously; rather, they are constructed by society, and 

these constructs differ among cultures. As a result, study findings about reality are likewise 

socially constructed (Alharahsheh & Pius, 2020). 

In this regard, this paradigm is consistent with the purpose and type of approach 

because it stresses metacognition, which is critical for enabling students to create meaningful 

learning. This emphasis on metacognition is significant because it allows students to become 

more aware of their own mental processes, resulting in deeper learning and retention of 

knowledge. The paradigm enhances the brain's ability to connect, categorize, infer, evaluate, 

and think critically by employing cognitive, metacognitive, and emotional methods. These 

skills are required for students to not only absorb material but also apply it in a variety of 

circumstances, resulting in a more comprehensive and long-term learning experience.  

Research methodology 

Conducted as a qualitative study, this research examines participants' experiences and 

perspectives on the introduction of Project-Based Learning (PBL) in the classroom of 

English. Sautu et al. (2014) indicate that qualitative research provides a comprehensive 

understanding of the context in which a phenomenon occurs, a fact that is transcendental at 

the time of understanding its causes, consequences and possible solutions. On the other hand, 

Rojas de Escalona (2014) points out that qualitative research provides a voice to the 

participants that propels their experiences and perspectives to be better understood. Now, a 

qualitative approach helps a phenomenon to be understood in a nuanced and profound way 

from its context and people's experiences, which makes it a valuable tool capable of 

generating new theories and/or testing and refining existing ones.  



32  

____________________________________________________________________ 
 
Trabajo de Integración Curricular                                                                      Maria Belen Auquilla Villa 
                                                                                                                                 Janneth Marisol Yanza Yanza  

 

Taking in consideration that motivation is a subjective factor, since each 

student/teacher can define it differently, qualitative research provides the tools to investigate 

it deeply from their experiences and points of view. In this sense, it could be more 

complicated to explore the same demands through quantitative research. 

Indeed, qualitative research is especially useful for exploring complicated phenomena 

and understanding people's experiences and viewpoints. The purpose of this study is to 

investigate how Project-Based Learning (PBL) promotes student motivation during the 

English language learning process. The study aims to answer critical issues such as: (1) How 

does PBL boost students' motivation for English language learning? (2) How do PBL 

activities affect student involvement and enthusiasm in learning English? (3) What are the 

perspectives and experiences of both teachers and students regarding the use of PBL in the 

English classroom, particularly in terms of student motivation? So, the aim is to investigate 

teachers' and students' subjective experiences and perspectives in order to better understand 

how PBL affects motivation in English learning. This would entail gathering detailed data 

through interviews, observations, and the analysis of various artifacts in order to capture the 

complexities of the participants' experiences and perspectives. 

Research approach 

The chosen approach is exploratory, with the goal of learning more about the impacts 

of PBL on student motivation in the context of English language learning among fifth-grade 

children. Exploratory research is often undertaken when a researcher wants to better 

understand a novel or understudied problem before deciding whether a more in-depth inquiry 

is necessary. This strategy is useful when there is minimal prior research on the issue, as it 

aids in determining the best methods for engaging people, formulating questions, and 
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collecting data. Researchers can also employ exploratory research to investigate their interests 

in a certain subject area (Hernández-Sampieri & Mendoza, 2018).  

Indeed, this study used a qualitative exploratory case study approach. The case study 

method entailed a thorough evaluation of a real-world incident in order to draw 

generalizations and gain deeper insights. This form of research could concentrate on a variety 

of subjects, including individuals, groups, organizations, and events. In this example, the 

focus was on a group of children and their teacher, specifically their experiences with English 

as a Foreign Language (EFL) learning and motivation through the use of Project-Based 

Learning (PBL) (Zainal, 2007). 

By examining a specific topic in its natural setting, the case study method enhances 

understanding of broader characteristics and processes at work. This research technique is 

used in a variety of disciplines, including education, anthropology, political science, 

psychology and social work. Case studies may contain both quantitative and qualitative data. 

Because participants are examined in their natural environments, case studies are seen as 

"naturalistic" in contrast to experiments, where researchers control and modify circumstances 

(Heale & Twycross, 2018). So, it is a good method to investigate if PBL affects motivation in 

EFL learners. 

This study used a qualitative exploratory technique with a case study design, 

concentrating on depth and detail. A case study, according to Creswell (2014), is a qualitative 

approach in which a researcher investigates in depth a program, event, activity, process, or 

group of people. These situations are limited by time and activity, with researchers gathering 

thorough information over time utilizing a variety of data collection approaches (as stated in 

Priya, 2021). The reason this study is a case study is because it involves a thorough 

evaluation of a specific group: Selected students in 5th grade EFL class of a particular school 
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known as Escuelita UNAE. While all classrooms in the school’s EFL classes are involved in 

the PBL project, selecting one grade only will facilitate a definite and concentrated study. 

Thus, by concentrating only on the 5th grade, the given research will be able to study the 

influences, interactions. 

Techniques and Instruments 

Primary data collection techniques, In-depth interviews were conducted for primary 

data collection, with a semi-structured guide particularly tailored to elicit EFL teachers' 

experiences with Project-Based Learning (PBL) implementation. Focus group discussions 

have also been conducted, utilizing a group discussion guide to explore students' perceptions 

and experiences with PBL. Direct classroom observations have been facilitated using field 

notes to record student interactions and behaviors during PBL activities.  

Rutledge and Hogg (2020) define in-depth interviewing as a qualitative research 

approach that entails conducting comprehensive interviews with a small number of 

individuals. In this approach, researchers spend considerable time engaging with each 

participant in a conversational style, predominantly using open-ended questions. According to 

Hurtado (2012) interviews allow spoken communication between two or more people, so it is 

an activity in which one person (the interviewer) uses predetermined plans or rules to obtain 

information about a certain situation or topic from other individuals (interviewees). An 

interview is an activity in which two people, or sometimes more, meet face-to-face and 

exchange questions so that one obtains information and the other responds. In that sense, it 

has been used as a semi-structured interview for an EFL teacher.  

On the other hand, a focus group was carried out, which is described in literature as a 

group type of interview. It seems to describe a focus group as a semi-structured conversation 

about a certain subject among a chosen group of people (Wilkinson 2004). Focus groups 
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come in a variety of forms, which are dictated by the subjects to be covered or the 

participants (young adults, individuals with gambling addiction, incarcerated individuals in a 

particular region, etc.). This method gives insights into the phenomena under study and yields 

information about people's cognitive processes. Focus groups, as opposed to individual 

interviews, allow the researcher to collect information more thoroughly and affordably. 

Furthermore, focus group discussions have been used to gain insights from students 

about their engagement, interest, and motivation levels when exposed to PBL activities. 

Focus groups are defined as discussion groups that facilitate conversation on a certain topic, 

experienced and shared via shared experiences, based on predetermined topics for discussion 

that the members are given. In this way, the focus group functions as a dynamic process 

where individuals share ideas in order for other participants to validate or address their 

perspectives. A negotiation is observed around topics that have been collaboratively 

developed during the conversation. It should be mentioned that while the focus group 

approach does not aim to reach a consensus, members are free to hold onto their original 

beliefs or to modify them in light of the group's reflections (Silveira et al., 2015). 

The benefit of this technique is that it can increase access to information about a 

phenomena by presenting contrasting viewpoints from participants, which can lead to the 

development of previously concealed impressions. In this sense, it would be difficult to 

produce the facts and insights gained from group interaction, the culmination of thoughts, 

emotions, and individual points of view, outside of this setting (Silveira et al., 2015). So, 

researchers gain from using this strategy because it enables them to adopt a critical and 

dialectical position by encouraging the start of an open conversation on certain themes and, 

occasionally, encouraging the building and deconstruction of notions. In this sense, it has 
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been applied to 4 different groups of 5 to 6 students, having a length of approximately 45 

minutes each. 

Instruments utilized comprise interview guides containing open-ended questions 

designed to delve into research inquiries, along with field notes facilitating systematic 

recording of pertinent classroom interactions and behaviors during PBL activities (see 

Appendix 1). 

Participants 

Participants encompass 5th-grade students and their respective English teachers. 

Students will contribute insights into their engagement, interest, and motivation levels when 

exposed to PBL activities, while teachers will offer perspectives on implementation 

challenges and the efficacy of PBL in enhancing student motivation in English language 

learning.  

In total, there are 23 students in the fifth-grade of the “Escuelita de Educación Básica 

de Innovación UNAE", located in Chuquipata-Azogues. Of these students, there are 9 boys 

and 14 girls, aged between 10 and 11 years. The institution offers education from the Initial 1 

level up to the fifth grade of basic education, with only one parallel per grade. 

There were different decisions to work with fifth grade students. First, they are the 

oldest in the institution, which allows us to collect more detailed information, since they can 

better express their ideas and share them during the interviews. Furthermore, as it is the most 

advanced course, it represents the final result of the education provided at the school, being 

the last school year there. Another important reason is that these students have already been 

working with the Project Based Learning approach since the previous school year, which 

gives a solid basis to evaluate its impact in this second phase of implementation. 
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The only criteria for exclusion are participants who are not there the days when the 

instruments will be displayed. The inclusion criteria consist of students who assist to 5th grade 

these days in the “Escuelita de Educación Básica de Innovación UNAE”. 

Ethical considerations 

Ethical considerations in this study were meticulously addressed to align with 

established research principles. Following the guidelines set by Orozco and Iamberto (2022) 

and Oxfam (2020), the research aimed to advance knowledge in the field of education while 

ensuring scientific validity through a validated methodology. The 5th-grade students were 

selected because they were the oldest at Escuelita UNAE, providing a more comprehensive 

understanding of Project-Based Learning (PBL). Direct consent was obtained from the school 

director and the class teacher, ensuring their approval. For the students, who were minors, 

parental consent was secured, allowing for data collection, including taking photos and 

conducting interviews. 

All participants provided informed consent after being fully informed about the 

study's objectives and procedures. Participants' privacy was preserved, and they had the 

option to withdraw from the research at any time. The study followed the American 

Counseling Association's ethical guidelines (2005, 2014), including the concept of doing no 

harm. Anonymity was ensured by using codes to hide participants' identities. These steps 

guaranteed that ethical standards were followed throughout the study process. 

Categorization chart 

The following categorization tables outline the key themes and questions used in the 

in-depth teacher interviews and student focus group discussions. These charts are intended to 

systematically examine the qualitative data gathered throughout the study, with an emphasis 

on different components of Project-Based Learning (PBL) in the English classroom. Each 
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graphic organizes the responses into major areas to enable a thorough understanding of PBL's 

influence on student motivation and engagement. 

Categorization chat for in depth-interview (teacher) 

This chart organizes the interview questions and categories used to learn about the 

teacher's experience with PBL. It covers topics such as PBL perspectives, the influence on 

student motivation, and the problems encountered. Each area is intended to capture distinct 

insights based on the teacher's observations and experiences. 

Table 1. 

Category Definition  Main theme  Instrument (in 

depth-interview) 

Experience  Focuses on the 

general 

experience on 

the use of 

Project Based 

Learning 

(PBL) in the 

English 

classroom. 

Time in School 1. How long have 

you been working 

as an English 

teacher at this 

school? 

PBL perceptions Refers to 

teachers' 

opinions and 

beliefs about 

Project Based 

Learning 

(PBL).   

Implementation of PBL 2.How long have 

you been 

applying Project 

Based Learning in 

your classroom? 

Motivation Refers to the 

changes 

observed in 

students' 

motivation as a 

Impact on student motivation 3. How have you 

noticed that 

Project Based 

Learning has 

impacted student 
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result of the 

application of 

PBL. This 

seeks to 

understand 

how PBL 

directly 

influences 

students' 

enthusiasm 

and interest in 

participating in 

classroom 

activities. 

motivation in 

your classroom? 

Increased interest in English 

 

 

4.  How do you 

think Project 

Based Learning 

has contributed to 

increasing 

students' interest 

in learning 

English? 

Comparison with traditional 

approaches 

   

5. What key 

differences have 

you noticed in 

student 

motivation and 

engagement 

between the 

traditional 

teaching approach 

and the project-

based approach? 

Collaboration and 

teamwork 

Examines how 

Project Based 

Learning 

(PBL) 

influences 

students' 

teamwork 

skills and 

attitudes. It 

focuses on 

changes in 

their 

willingness 

and 

effectiveness 

when 

collaborating 

on projects, as 

well as 

activities that 

Attitude towards teamwork 

   

6. What changes 

have you 

observed in 

students' attitudes 

toward teamwork 

and collaboration 

as a result of 

implementing 

Project Based 

Learning? 

Effective activities 7. What activities 

have you found 

most effective in 

fostering student 

motivation and 

engagement 

during project-

based activities? 
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enhance these 

skills. 

Perceived 

challenges   

Explores the 

challenges that 

both students 

and teachers 

perceive in the 

context of 

Project Based 

Learning 

(PBL). It 

focuses on 

students' 

ability to meet 

and overcome 

challenges, as 

well as the 

difficulties 

teachers 

encounter in 

maintaining 

student 

motivation. 

Ability to face challenges 8. How have 

project-based 

activities 

influenced 

students' ability to 

meet challenges 

and persist in 

completing their 

activities? 

Challenges to maintain 

motivation 

   

9. What 

challenges have 

you faced in 

trying to keep 

student 

motivation high 

during Project 

Based Learning 

activities? 

Recommendations 

for Improvement 

Focuses on 

providing 

guidance and 

suggestions to 

improve the 

implementatio

n of Project 

Based 

Learning 

(PBL), 

especially in 

terms of 

equity, 

accessibility 

and student 

motivation in 

EFL classes. 

Equity and accessibility 

  in PBL 

10. How do you 

ensure that 

Project Based 

Learning projects 

are equitable and 

accessible to all 

students, 

regardless of their 

initial level of 

motivation? 

Tips and recommendations 11. What advice 

or 

recommendations 

would you give to 

other teachers 

who wish to use 

Project Based 

Learning to 
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increase their 

students' 

motivation? 

Categorization chart for focus group (students) 

 This chart categorizes the focus group questions designed to understand students' 

perspectives and experiences with PBL. It covers topics including favorite projects, perceived 

advantages, and ideas for improvement. The graphic aids in identifying general trends and 

individual responses, giving a clearer understanding of how PBL influences students' 

motivation and engagement
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Table 2. 

Category  Definition  Main theme  Instrument 

(focus group) 

Experience 

 

Refers to the 

length of time 

the respondent 

has spent in 

school. 

Time at school 1. How long 

have you been 

studying at this 

school? 

 

Perception of PBL 

Explores the 

interviewee's 

perceptions of 

Project Based 

Learning 

(PBL), 

including their 

favorite 

projects and 

enjoyable 

activities. 

Favorite projects 2. What types 

of English 

class projects 

have you 

enjoyed the 

most this year? 

Fun activities 6. What 

activities or 

projects in 

English classes 

have been the 

most fun for 

you? 

Motivation Investigates 

what most 

excites the 

respondent 

about the 

teaching 

methods 

employed by 

his or her 

English 

teacher. 

Fun in teaching 3. What 

excites you 

most about the 

way your 

teacher teaches 

English? 

Perceived benefits Focuses on the 

perceived 

Positive aspects of PBL 4. What do you 

like most about 
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advantages and 

benefits of 

PBL as 

experienced by 

the interview. 

working on 

projects in 

English 

classes? 

Perceived 

challenges 

Addresses the 

challenges and 

negative 

aspects 

perceived by 

the respondent 

in relation to 

PBL. 

Negative aspects of PBL 5. What do you 

like least about 

working on 

projects in 

English 

classes? 

Recommendations 

for Improvement 

Seeks 

suggestions 

and 

recommendati

ons to improve 

PBL 

implementatio

n, including 

desired 

activities and 

project 

improvements. 

 

Suggestions for activities 7. What would 

you like to do 

in English 

classes that 

you haven't 

done yet? 

Project Improvement 8. How do you 

think the 

projects could 

be more 

interesting and 

fun? 



44  

_________________________________________________________________________________ 
 
Trabajo de Integración Curricular                                                                      Maria Belen Auquilla Villa 
                                                                                                                                 Janneth Marisol Yanza Yanza  
 

 

IV. Results 

Findings and results  

            This section presents the main findings of this study. The researchers used a 

qualitative research method aimed at exploring how Project Based Learning (PBL) fosters 

students' motivation in the English learning process. So, each result is presented by the 

instrument in which the element was found (field notes, in depth interview, focus group). 

 

Field notes observations results  

Figure 1 

Field notes generalities 

 

Note: Data from authors (2024). 
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As shown on Figure 1, the field notes collected from April 8th to May 10th effectively 

explore the first objective of understanding how Project-Based Learning (PBL) activities 

influence students' engagement and interest in learning English. Documenting 12 different 

observations, the notes detail activities such as creating flashcards, character creation, 

singing, drawing, playing various games, garden exploration, rooting out plants, and 

sunflower planting. These activities were analyzed based on six criteria: active participation, 

interaction and collaboration, interest and curiosity, self-efficacy and confidence, persistence 

in tasks, and expression of emotions. 

From these observations, students exhibited high levels of active participation in PBL 

activities. This supports Almulla's (2020) conclusion that PBL promotes student involvement 

through active learning. Engaging in activities such as outdoor games and garden exploration 

required students to actively use English in meaningful contexts, reinforcing language 

acquisition through practical application. 

Significant interaction and collaboration were noted during activities like character 

creation and group games, given that the classroom climate was positive, with students 

encouraging one another and sharing ideas about the plants and words they developed.  

Students collaborate in a team setting, being open to new ideas and offering assistance on a 

regular basis, as noticed in different field notes. These findings resonate with Shin's (2018) 

assertion that PBL enhances motivation and collaborative skills. For English learners, these 

collaborative exercises provided valuable opportunities to practice language skills in a social 

context, thus improving their conversational abilities and overall language use. 

Creative activities like drawing and sunflower planting captured students' interest and 

curiosity, which is noticeable in the eleventh field note where students “demonstrated a strong 
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interest in gardening and the sunflower planting process, enthusiastically seeking out 

additional information and studying various elements of the activity”, also displaying 

curiosity by asking questions about gardening practices and sunflower growth, indicating a 

genuine desire to study the subject “going above and beyond the requirements of the 

assignment, displaying intrinsic motivation for learning”. The same happened with the Plants 

vs Zombies activities, as shown in in the second field note where it is stated that “students 

were enthralled by the Plants vs. Zombies characters and quickly experimented with many 

different ways of creating them using plasticine”, and that they “showed a desire to learn 

more about the characters and their terminology, demonstrating strong intrinsic motivation”. 

In this sense, Cooper et al. (2011) highlighted that participation in activities aligned with 

personal interests leads to higher motivation.  

The field notes also highlighted increased self-efficacy and confidence among 

students engaged in PBL tasks. For example, in the fifth field note, it is noticed that “The 

students approached the assignment with confidence and determination. They were willing to 

take risks and make mistakes, demonstrating their confidence in their abilities to grow and 

achieve”. In this sense, students demonstrated a growth mindset by learning from their 

failures and constantly improving. So, they were not discouraged by blunders, but rather saw 

them as opportunities to learn and improve their comprehension of the new terminology. 

According to Shin (2018), PBL can boost students' self-belief in their abilities. This was 

evident as students completed tasks like creating flashcards and presenting character 

creations, which boosted their confidence. For English learners, the increase of self-efficacy 

encourages them to take risks and use the language more freely which is essential for 

language learning progress (Shin, 2018). 
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Persistence and problem-solving were integrated to activities such as rooting out 

plants and sunflower planting. These activities required sustained effort and perseverance, 

demonstrating that students were willing to tackle challenges. This persistence is particularly 

beneficial for language learners, as emphasized by Larmer and Mergendoller (2015) and 

Häkkinen et al. (2017), who noted that problem-solving skills are crucial for overcoming 

language learning obstacles. 

Overall, the field notes provided robust evidence that PBL is an effective approach for 

enhancing student engagement and interest in learning English, where it was established in 

each one their active participation, interaction, collaboration, persistence, and expression of 

emotions in each activity. The diverse activities allowed students to interact with English in 

various ways, catering to different learning styles and interests. Observations of active 

participation, collaboration, curiosity, self-efficacy,  

persistence, and emotional expression all align with the literature on the benefits of PBL. 

In depth interview results 

Taking in consideration the in-depth interview made with the teacher, the next figures 

collectively highlight the comprehensive impact of Project-Based Learning (PBL) on student 

motivation, perceptions, and collaborative skills in EFL settings. Here’s an interpretation of 

the figure in connection with the literature review and how it relates to the perceptions and 

experiences of both teachers and students regarding the implementation of PBL in the English 

classroom in relation to students’ motivation: 

The analysis from the in-depth interview with the teacher, revealed important findings 

about the implementation of PBL, which can be taken into five main areas exposed in the 

next two figures: "Perceptions of PBL," "Motivation,", "Collaboration and teamwork”, 
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“Benefits”, “Challenges”, and “Recommendations”, where each area was linked to specific 

themes that further explained PBL's effectiveness. 

Figure 2 

Impact of PBL 

Note: Data from authors (2024). 

In the figure 2, it can be seen the different categories and subcategories explored in the 

interview with the teacher. First, there are the perception of PBL and its implementation; 

then, the motivation which considers the impact on students’ motivation, their increased 

interest in English and the comparison of PBL with traditional approaches; finally, it 

describes the collaboration and teamwork which includes the attitude towards teamwork and 

the effective activities; each one will be assessed in the following paragraphs. 
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First, the teacher noted how the implementation of PBL made learning more engaging 

and meaningful. The participant stated, "porque ellos salen, entonces hacen un aprendizaje 

práctico en la huerta al mismo tiempo que van sembrando van haciendo el deshierbe también 

aprenden el inglés” [because they go out, so they do practical learning in the garden. At the 

same time as they are planting, they are doing the weeding while they also learn English]. 

This reflected the literature, where Almulla (2020) highlighted that PBL enhanced the 

learning of disciplinary topics and provided authentic learning experiences. This positive 

implementation helped shape favorable student perceptions as they recognized the value and 

relevance of their projects. 

The participant shared how students become much more motivated when they have 

the chance to engage in hands-on activities outside the classroom, like working in a school 

garden. The participant exposed, "ellos se entusiasman mucho al salir, simplemente con el 

hecho de salir del aula ya a ellos les despierta, les sube el ánimo porque estar mucho tiempo 

en la clase tiende a ser monótono aburrido" [They get very excited when they leave, simply 

by leaving the classroom it wakes them up, it raises their spirits because spending a long time 

in class tends to be monotonous and boring]. Shan (2020) exposed that the effective language 

learners show more internal drive and a more vigorous enthusiasm for learning.  

Almulla (2020) also supports this idea, showing that the Project-Based Learning 

(PBL) approach strongly correlates with genuine learning, discipline-specific topic learning, 

iterative learning, and collaborative learning, all of which boost student engagement. When  

students take part in projects that require English skills, they become more dedicated to 

improving those skills. Moreover, Shan (2020) points out that effective language learners 

demonstrate a stronger internal drive and enthusiasm for learning. This intrinsic motivation 
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works hand in hand with learning accomplishments, creating a synergistic relationship that 

enhances the overall learning experience. Engaging in practical activities like gardening 

illustrates how these experiences can make learning more enjoyable and relevant, ultimately 

sparking greater enthusiasm and commitment in students. 

Comparing PBL with traditional methods, the participant noted that traditional 

teaching often led to student disengagement due to its monotonous nature. Both Calle et al. 

(2012) and Ortega et al. (2019) observed that pedagogical strategies, such as an emphasis on 

translation and a lack of utilization of the foreign language as a medium of instruction, remain 

prevalent despite efforts by the Ministry of Education of Ecuador to promote a 

communicative approach in the curriculum. The teacher exposed, "una clase magistral con 

un enfoque tradicional empeora la situación:  tienen dos o tres horas a la semana, en las que 

solo en ese momento practican inglés. Y, si a eso le añadimos una enseñanza tradicional, 

obviamente el estudiante va a sentirse desmotivado no va a querer tener clases" [A master 

class with a traditional approach makes the situation worse: they have two or three hours a 

week, in which only then do they practice English. And if we add traditional teaching to that, 

obviously the student will feel unmotivated and will not want to have classes]. 

Regarding collaboration and teamwork, the participant mentioned that PBL improved 

students' attitudes towards teamwork. The teacher explained, “al ponerles en parejas yo les 

puse, eh un poco buscando quiénes se destacan un poco más para que puedan ir 

complementándose" [When they put themselves in pairs, I put them, a little looking for who 

stands out a little more so that they can complement each other]. The literature supported this, 

showing Smith and Johnson's (2019) meta-analysis which emphasized the motivational 

benefits of collaborative project work, underscoring the importance of teamwork and peer 

interactions in fostering a supportive learning environment The participant also exposed: 
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“otras actividades también he dejado a la escogencia de ellos. O sea la idea, es que se pueda 

ir rotando, no solo imponerles la pareja o imponerles el grupo, sino también dar esa 

flexibilidad que sea aleatorio o que busquen por afinidad“ [I have also left other activities to 

their choice. In other words, the idea is that you can rotate, not only impose the couple or 

impose the group, but also give that flexibility that is random or that they search by affinity]. 

Allowing students to choose partners based on affinity further enhanced teamwork dynamics 

and student motivation (Smith & Johnson, 2019).  

On the other hand, Effective activities were mentioned as particularly engaging. 

Cooper et al. (2011) further highlighted that participation in activities aligned with personal 

interests leads to higher motivation. The teacher highlighted: "actividades que involucren el 

uso de las flashcards, actividades que estén ligadas a canciones, son muy importantes. La 

música dentro del aprendizaje de los idiomas, actividades experimentales y otras ayudan 

mucho" [Activities that involve the use of flashcards, activities that are linked to songs, are 

very important. Music within language learning, experimental activities and others help a lot]. 

These activities provided tangible products and presentations that validated students' efforts, 

reinforcing Tanaka's (2022) emphasis on the importance of structured PBL activities with 

clear goals. 

Figure 3 
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Teacher’s perceptions about implementation of PBL 

 

Note: Data from authors (2024). 

In the figure 3, the participant noted that PBL fostered collaboration and teamwork. 

The participant said, "entonces una persona como tal siempre dice, no dos cabezas piensan 

mejor que una, pero también dos cabezas también aportan mucho más" [So a person as such 

always says, not two heads think better than one, but two heads also contribute much more]. 

This reflects the literature, where it was highlighted that PBL enhances interpersonal and 

problem-solving skills, as noted by Smith and Johnson (2019). Additionally, PBL was 

described as complementary with other educational strategies, and the participant observed 

that "si bien el aprendizaje basado en proyecto es la estructura que va guiando la clase, lo 

esencial es ir colocando más metodologías para seguir despertando el interés, entonces 

dentro del ABP, yo también, les he implementado lo que es la gamificación con un poco de 
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robótica" [Although PBL is the structure that guides the class, the essential thing is to go, uh, 

placing more methodologies to continue arousing interest, so within project-based learning, I 

have also implemented gamification with a little robotics]. This aligns with Almulla's (2020) 

emphasis on PBL's flexibility and adaptability in various educational contexts. 

Regarding motivation, the participant discussed how PBL increased student 

motivation and socialization. The participant mentioned, " la enseñanza basada en proyectos  

es justamente para despertar ese interés de esa motivación " This observation is supported by 

Ryan and Deci (2017) and Taipe (2023), who found that intrinsic motivation is bolstered 

through PBL because students find the learning process more enjoyable and relevant. Shin 

(2018) also indicated that PBL positively impacts students' motivation and self-efficacy, 

likely extending to their interest in learning English. 

The figure also identified challenges in implementing PBL, such as irregularity in 

classes and a lack of resources. The participant noted, “el principal desafío consideraría yo 

dentro de la escuelita UNAE es que somos partícipes de muchos otros proyectos de la 

Universidad de escuelas o de instituciones externas, las clases han sido bastante irregulares, 

ya me llaman a mí de pronto que colabore con alguna con alguna exposición o que colabore 

con otro grupo o vienen a dar charlas a los estudiantes” [the main challenge I would 

consider within the UNAE school is that we are participants in many other projects of the 

University of schools or external institutions, the classes have been quite irregular, they call 

me to collaborate with an exhibition or to collaborate with another group or come to give 

talks to the students]. This matches findings in the literature, where the irregularity and 

resource constraints in educational settings are recognized as barriers to effective PBL 

implementation. Vogler et al. (2018) also highlighted that these challenges can hinder the 

successful adoption of PBL in classrooms. 
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In terms of recommendations, the participant emphasized the importance of equity 

when making groups, suggesting that "Ensuring equity in group formation can enhance 

collaboration and learning outcomes." This aligns with the literature, which advocates for 

thoughtful group composition to maximize the benefits of PBL. The participant also 

recommended complementing PBL with other strategies and using one's own materials, 

stating, "Using diverse strategies and materials can enrich the PBL experience and address 

different learning needs." This echoes Tanaka's (2022) emphasis on the importance of 

structured PBL activities with clear goals and varied resources. 

Focus group results 

The focus group was conducted to explore the perception of the students but it 

responded to the second objective which is to compare the perceptions and experiences of 

both teachers and students regarding the implementation of Project-Based Learning (PBL) in 

the English classroom. By analyzing the data from these discussions, we aimed to understand 

how PBL impacts various aspects of the educational experience. The focus group results were 

organized into five main areas: "Perceptions of PBL," "Motivation," "Benefits," 

"Challenges," and "Recommendations." Each area was connected to specific themes that shed 

light on PBL's effectiveness. This analysis helps us to draw comparisons and highlight 

differences between teachers' and students' viewpoints, aligning with our objective of 

examining their experiences with PBL in the English language learning context. 

Figure 4 
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Students’ perceptions of PBL 

     Note: Data from authors (2024). 

In figure 4 the students' perspective, the implementation of PBL had a significant 

impact on their perceptions of learning. The students highlighted that their favorite projects 

and fun activities contributed to a more engaging learning experience. This aligns with the 

literature, where Almulla (2020) emphasized that PBL enhances disciplinary topic learning 

and provides authentic learning experiences, making lessons more relevant and engaging for 

students. Participants exposed some activities like plants vs. zombies, the activity in which 

they use plasticine to create a character, and also the “chakra project”. The participant number 

1 in the first focus group indicates that “a mí me gusto más la actividad de donde teníamos 

que hacer las figuras en plastilina y crear nuestros propios personajes” [I liked the activity 
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where we had to make the figures in Play-Doh and create our own characters]. On the other 

hand, participant 4 in the second focus group exposed “el proyecto de la chacra” [the farm 

project] as his favorite project. 

Regarding motivation, the figure indicates that students' motivation was influenced by 

the teaching methods used in PBL. It highlights with Simons and Baeten (2016) who exposed 

that PBL can help teachers by providing them with more significant professional learning, 

emotional and professional support, and personal development. Participants felt more 

motivated by the teacher's way of teaching and the style he uses to teach. Some participants 

mentioned that they like the manner in which the teacher imparts his classes because he is 

dynamic and always help them with problems. Participant 3 in the second focus group 

highlight “a mí lo que más me gusta es que el profe no nos no nos dice a ver hagan y punto 

nos pone jueguitos y me gusta, porque a veces nos pone en trabajos en equipo que tenemos 

que elegir a quién queremos” [what I like the most is that the teacher doesn't tell us to do 

what we do and that's it, he plays games and I like it, because sometimes he puts us in team 

work and we have to choose who we want to do it.] It has a connection with Lorenza (2022) 

who highlighted that teachers of second or foreign languages must make every effort to 

motivate their pupils.  For example, students emphasize that they like the PBL classes 

because they are more dynamic compared to the previous classes. Participant 2 in third focus 

group 3 exposed “de ahora porque antes no nos hacía como tanta dinámica y ahora sí nos 

hace dinámica” [of now because before it didn't make us as much dynamic and now it does 

make us dynamic].  

The figure also identified benefits of PBL, such as positive aspects of the learning 

process. By encouraging critical thinking together with problem-solving, interpersonal 

communication, information and media literacy, cooperation, leadership and teamwork, 
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invention, and creativity, the PBL method is a successful means of developing 21st-century 

skills (Häkkinen et al., 2017). Participants appreciated the opportunity to work 

collaboratively, but with their friends and develop problem-solving skills, reflecting Smith 

and Johnson's (2019) findings that PBL enhances interpersonal skills. The participant 1 in the 

first focus group mentioned “Sí, es más chévere trabajar en grupo, y más, con los amigos” 

[Yes, it is cooler to work in a group, and even more so, with friends]; highlighting the 

collaborative benefits of PBL. It has connection with Kokotsaki et al. (2016) who emphasized 

the collaboration work exposing that PBL students often collaborate to solve a given problem, 

create a product for a specific market, and assess the project and development process. 

However, the figure also highlighted challenges associated with PBL implementation 

in classroom, where participants found such as negative aspects of the learning process the 

creation of groups with students. This shows that they are not familiar or not have a good 

relationship because they exposed in those cases just one student does the activity. Participant 

1 in the focus group 1 exposed “Porque aveces nos sabe poner con gente que no conocemos 

mucho y nosotros queremos ponernos más con nuestros amigos” [Because sometimes he puts 

us with people we don't know very well and we want to get more with our friends.] on the 

other hand participant 2 in the focus group 4 exposed “porque a veces solo uno hace” 

[because sometimes only one does] referring to the tasks in class. Likewise, Lombardi (2019) 

highlighted that a project work well students must take ownership of their obligation to find 

pertinent information and share it with the group to assist in formulating a workable solution. 

In terms of recommendations, students suggested specific improvements for PBL 

activities and projects. They recommended creating more activities outside the classroom and 

applying more games with interactive activities. For example, participant number 5 from the 

second focus group mentioned that “me gustaría que hagamos muchas más actividades y y 
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salgamos afuera y hagamos como unas pistas, donde hay como un papelito y que vayamos 

encontrándolos para poder así tener la respuesta” [I would like us to do many more 

activities and go outside and make some clues, where there is like a piece of paper and that 

we find them so we can have the answer]. At this respect, Cooper et al. (2011) further 

highlighted that participation in activities aligned with personal interests leads to higher 

motivation, it also aligned involving students in the creation and exploration of real-world 

problems, PBL fosters a sense of ownership over their learning process, thereby enhancing 

intrinsic motivation (Ryan & Deci, 2000). 

Figure 5 

Data triangulation generalities 

 

Note: Data from authors (2024). 
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Having described already how the different instruments were done, with a teacher, 

students and their interactions in the classroom, now there will be analyzed the findings in 

contrast with the academic literature considering their similarities and differences. First, it 

must be said that the teacher had 3 years teaching. According to Leary et al (2019), the 

teacher’s role is important because they are the facilitators who establish active and self-

directed learning, involving assisting, modeling and monitoring the process. Furthermore, 

their experience can lead to better results. 

On the other hand, the different instruments applied showed that students increased 

their motivation. In this sense, Mehmet (2020) mentions that motivation is a part of language 

acquisition, being that a goal-directed strategy involves effort and a desire to reach the 

objective of language acquisition. So, PBL has accomplished its goals, considering the impact 

on students’ motivation. 

When talking about the increasing interest in English, particularly the focus groups 

noted that students tried to get involved in the different activities, increasing their intrinsic 

and extrinsic motivation, particularly seen in them when trying to learn vocabulary by 

themselves and with the interaction between the members of the group. According to Almulla 

(2020), PBL has a strongly correlate with collaborative learning. It is noticeable when Shan 

(2020) noted that effective language learners show more internal drive and a more vigorous 

enthusiasm for learning. As a result, it is believed that motivation and learning 

accomplishment have an important relationship. 

Particularly, it was noticed that traditional approaches seem to be boring for students 

comparing with PBL. Even though, Ortega et al (2019) observed that traditional approaches 
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are predominant in Ecuador, even when the Ministry of Education promotes a communicative 

approach. 

When evaluating the attitude towards teamwork and the effective activities to achieve 

collaboration, it was observed that sometimes students had a discomfort when they could not 

choose their group, but at the end, they had a better development working with the different 

groups they worked with. In that sense, Smith and Jonhson (2019) emphasized that 

collaborative project work, fosters a supportive learning environment. On the other hand, 

Cooper et al (2011) noticed that participation in group activities leads to higher levels of 

motivation. 

Later, evaluating the perceived challenges, it was mainly noticed a lack of vocabulary. 

However, students faced the challenges with determination trying to get involved in the 

activities and studying by themselves to participate which made them to keep their 

motivation, having to learn about gardening, and other subjects such as Quichua. At this 

respect, Vogler et al (2018) mentioned that the project’s multidisciplinary approach helped to 

collaborate and create challenging moments to increase students’ participation. 

Finally, talking about the recommendations for implementation of PBL, students 

mentioned to make more outdoors activities, learn through comics, songs and apps, and 

transform traditional games into English learning games and gain vocabulary about new 

topic. The teacher mentioned to include the use of the 4 language skills, be flexible with the 

planification and contextualize learning. About this, Servant-Miklos et al (2019) mention that 

multiple kinds of knowledge, skills, and talents will inevitably be needed to comprehend and 

solve problems given in rich and relevant settings, so the recommendations made by the 

students can fix into this statement. On the other hand, Lombardi (2019) stated that learners 
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should be able to articulate what they already know and what they still need to learn, which is 

related to Vygotsky’s theory and also with the consideration that learning is progressive, so 

everything that is taught must be related to previous topics to have a better comprehension. 

 

V. Conclusions 

Taking in consideration that the aim of this study was to analyze how Project Based 

Learning (PBL) fosters students' motivation in the English learning process, it must be said 

that according to the results, both the teacher and the students found that PBL increases their 

motivation. Mainly, because it involves intrinsic and extrinsic motivation through different 

complementary strategies such as gamification and planning with other subjects. 

About the specific objectives, the first one was to explore how the use of PBL 

activities influences students’ engagement and interest in learning English. About it, it can be 

mentioned that PBL made students to generate engagement between themselves and their 

group, trying to learn new vocabulary, to know about the topics involved in the projects and 

some others. In this sense, students compromise to the project and the others to be successful, 

having pre-established goals to accomplish. Similarly, students made suggestions about the 

next activities that they would like to make during the classes, explaining the benefits they 

can have by rewards, qualifications or just having fun. 

Finally, the other objective tried to compare the perceptions and experiences of both 

teachers and students regarding the implementation of PBL in the English classroom. In that 

sense, the judgements between them were similar. Both parts noticed that PBL increases 

motivation and engagement -for example- contrasting with traditional methods. Particularly, 

the teacher noticed how the traditional classes were ineffective and that was the reason why 
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he chose to change the approach in which he teaches. In general, participants appreciated the 

opportunity to work collaboratively, but with their friends and develop problem-solving 

skills. In this sense, PBL accomplishes to link different elements to facilitate learning in 

students, having rapprochements between Quichua, English and gardening, among others. 

VI. Recommendations 

The results showed different approaches of increasing motivation in students, but the 

levels cannot be identified. In this sense, it is recommended to make a study that can measure 

the level of motivation without using PBL and using it. This can be done using experimental 

research with a control and experimental group. 

It was noticed how students’ involvement in classes increased. For this reason, and 

considering that they can have a more significant knowledge in the classroom, it is a good 

initiative to consider what students like and need to make new projects. 

Finally, considering the comparison of the perceptions and experiences of both 

teachers and students regarding the implementation of PBL in the English classroom, it was 

noticed that they were similar. In this sense, it is recommended to include the perspectives of 

both parts in future studies. Thus, none of the parts can be relegated because they are both a 

part of the teaching-learning process. 
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https://docs.google.com/document/d/1sxNr3wyNr0h7ZwQ5XDM7rqHcW3xyqC-

BqNPN5dR9_h0/edit?usp=sharing  

Appendix 4 

Field notes 

Field note 1 

 

https://docs.google.com/document/d/1sxNr3wyNr0h7ZwQ5XDM7rqHcW3xyqC-BqNPN5dR9_h0/edit?usp=sharing
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Link to Interviews 

https://drive.google.com/drive/folders/12AWSrfxlsil_d6vaUAHjAXhwKF-

CR4LR?usp=drive_link  

Appendix 6 

Interview transcripts (Focus group) 

https://drive.google.com/drive/folders/1SKouPTWHHSxmjYxqP7U2tMOjL26giq6y?usp=drive_

link  

Appendix 7 

Interview transcripts (In-depth interview) 

https://drive.google.com/drive/folders/1SJpmqf8J2Yv0mKMp-JvA9b1p5t-

MFX5J?usp=drive_link  

Appendix 8 

https://drive.google.com/drive/folders/12AWSrfxlsil_d6vaUAHjAXhwKF-CR4LR?usp=drive_link
https://drive.google.com/drive/folders/12AWSrfxlsil_d6vaUAHjAXhwKF-CR4LR?usp=drive_link
https://drive.google.com/drive/folders/1SKouPTWHHSxmjYxqP7U2tMOjL26giq6y?usp=drive_link
https://drive.google.com/drive/folders/1SKouPTWHHSxmjYxqP7U2tMOjL26giq6y?usp=drive_link
https://drive.google.com/drive/folders/1SJpmqf8J2Yv0mKMp-JvA9b1p5t-MFX5J?usp=drive_link
https://drive.google.com/drive/folders/1SJpmqf8J2Yv0mKMp-JvA9b1p5t-MFX5J?usp=drive_link
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